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Editorial 

Editorial
John Dodds

When considering potential content for this Spring/Summer issue of the journal, I 
found myself reflecting on the impact of the Covid-19 pandemic on mental health and 
counselling, as well as other kinds of talk therapy. 

I am sure you are all aware of the increase in mental ill health because of lockdown and the pandemic in 
general, ranging from increased stress and anxiety and stress through to clinical depression and more. 
Just how counsellors work to support in this context still raises many questions, from wondering 
how beneficial Zoom, telephone and email counselling is, to concerns about meeting in person when 
that is feasible. With Zoom and telephone counselling, for instance, there is the question of personal 
privacy – doing sessions from home when other family members may be in nearby rooms could present 
difficulties, discomfort, the concern about being overheard and so on. I would be interested to know 
from any of you if you have encountered such problems when working online with clients.

A year after the pandemic was first announced, there was a landmark mental health study that showed 
anxiety falling but loneliness rising (mentalhealth.org.uk/news/pandemic-one-year-landmark-mental-
health-study-reveals-mixed-picture-scotland-anxiety-falls). While anxiety levels decreased from 
those surveyed in March 2020 from 64 per cent to 44 per cent in February 2021, loneliness increased from 
11 per cent to 29 per cent in the same period. According to the article in the Mental Health Foundation 
website reporting on the data, the extent of hopelessness among Scottish adults also rose.

Digital exclusion has also been highlighted by research showing that many people in Scotland are 
excluded at a time when connectivity is more important than ever. You can find the report here: 
inspiringscotland.org.uk/publication/research-into-digital-exclusion-in-scotland/ 

Casting around and inviting articles on the topic of counselling and the pandemic, I was pleased to receive a 
fascinating one from Julia Nimmins, the Director of Teentalkscotland Limited, which discusses the impact 
of Covid-19 and lockdown on the mental health of our young people. We launch this issue with the article. 
And on a related topic we have a piece about communication in these challenging times by board member, 
Lachlan McKinnon, a communications professional.

Next we have a piece from Sue Black, Coordinator for Counselling, University of Aberdeen on the use of 
metaphor in the training room. She says that this approach can encourage students “to connect with their 
imagination which can help with discovery of tools and blocks on the periphery of awareness”. I feel her 
article links well to Morag Chisholm’s article asking if whether therapeutic writing can help with wellbeing.

Regular contributor, Mike Moss offers us an in-depth exploration about client preferences in the 
counselling room  and the work of helping clients understand what they need from the process (A 
Preferred ‘relationship: a response to client preferences is  reprinted from Person Centred Quarterly).

Finally, we have a review of the novel, If only he’d told her by Katherine Markland, about a woman 
of 32 who is going through the grieving process. The review is written by Jo Wood, Bereavement 
Counsellor at Outlook Bereavement Support.

I would just like to end by hoping you are all keeping safe and healthy, both physically and mentally, 
and again feel free to suggest ideas for any articles you would be interested in writing for us.

John Dodds, Editor

http://www.mentalhealth.org.uk/news/pandemic-one-year-landmark-mental-health-study-reveals-mixed-picture-scotland-anxiety-falls
http://www.mentalhealth.org.uk/news/pandemic-one-year-landmark-mental-health-study-reveals-mixed-picture-scotland-anxiety-falls
http://www.inspiringscotland.org.uk/publication/research-into-digital-exclusion-in-scotland/
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The impact of Covid-19 and lockdown 
on the mental health of our young people

Julia Nimmins, 
Director, Teentalkscotland Limited

Following lockdown and the impact of Covid-19, mental health professionals have seen a huge 
increase in referrals for children and young people needing support with their mental health.

During lockdown, the isolation faced by young people at home, caused a range of problems to 
surface and ultimately be disclosed, examples include: self-harm, suicidality, abuse past or present, 
family issues, previous bullying, difficulties around loss and change, gender issues and early onset of 
eating disorders.

The Scottish Government has in response increased funding for the provision of counselling in 
primary and secondary schools.

Counsellors worked remotely throughout lockdown with their young clients to reduce the feelings of 
isolation and helplessness at this challenging time in their lives and to support them in returning to 
school after a long break.

During lockdown many families were confined to crowded living conditions often with shared 
technology making it hard to be able to participate in online learning. Many young people found it 
challenging not to be able to ask a question or for immediate help from a teacher as they would in a 
classroom setting.

Sleep patterns were affected for lots of young people without the routine of getting up to physically 
attend school, meal times and eating were also affected. Some family’s incomes were reduced which 
also placed financial constraints on providing nutritious meals for their children as did the time factor 
when juggling working from home, home schooling and cooking meals and so on.

Some young people maintained physical fitness going for a walk with family or meeting friends 
according to the limit allowed but many others hardly left their homes. This was sometimes due 
to concerns around keeping vulnerable relatives and themselves safe and often because they lacked 
motivation to participate in outdoor exercise or school work and occupied their time gaming or on 
social media.

Lack of direct contact with the wider family was really stressful and upsetting for many young people. 
Some lost grandparents or other relatives without being able to say goodbye which limited their 
ability to grieve and process their loss and receive support and reassurance from extended family. 

Young people were affected to different extents over the change in exam pattern from final 
formal exams to continual assessment and grades estimated by teachers. Some found this a relief 
as they had engaged readily in online learning and dreaded final exams but some thrived on the 
pressure and adrenaline rush provided by final exams and the opportunity to push preliminary 
and previous assessment grades up. Not being able to learn and study together was also 
disadvantageous for many.

Many positive endings and new beginnings did not take place leaving gaps in young peoples’ school 
lives. Prom events were cancelled and opportunities to say goodbye to teachers and friends limited, 
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as were opportunities to visit Universities, colleges or potential new employers. Transition away 
weekends were cancelled and visits to high schools were limited for P7 pupils which often made 
starting high school a scarier prospect and increased anxiety.

On the positive side however, the period of isolation during lockdown and the losses incurred from 
the impact of Covid has resulted in many young people placing greater value on time spent with 
family and friends, face to face learning with teachers to support them, exercise and greater freedom 
outside of school.

In addition, a return to relative normality has resulted in many young people being ready and more 
receptive in seeking help with presenting issues to help them face their futures.

In order to provide additional support for young people, it is key for schools to openly discuss and 
support the mental health of their pupils. Mental health ambassadors are useful from within the 
school community, the availability of counselling for vulnerable pupils during the summer holidays to 
ensure continuity of support and the opportunity for pupils to self- refer are also important.

It would also be valuable for schools to provide a safe, indoor quiet space for pupils struggling with 
their mental health.

As the pupil support teams within schools are the first point of contact with pupils seeking 
additional support for their mental health and the increase in number and gravity of the issues 
presented to them are extremely challenging, they in turn would benefit from supervision to 
support them with this.

Biography

Julia Nimmins is a BACP Accredited Counsellor and Director, Teentalkscotland Ltd. 

Tel:   07958 068411
Web: teentalkscotland.com

Julia Nimmins, 

http://www.teentalkscotland.com
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Communications lessons 
from the pandemic

If the Covid-19 pandemic has taught us anything, it’s that messaging matters. Communication has 
been key to national efforts to protect our health since early 2020. Turn on any news bulletin, or 
open your social media feed, and you’ll find further information (and often debate) about global 
governments’ approaches to tackling coronavirus.

One side effect of the pandemic is that, as a public, we have become increasingly familiar with, and 
confident using, the jargon of epidemiology. And, at one point, many of us grew accustomed to the 
daily rhythm of settling down on our sofas to watch daily updates from our political leaders – often 
flanked by scientific and public health advisors – proffering advice about what each of us needed do in 
order to keep ourselves, loved ones, friends and communities safe.

It’s not just individual citizens who were led into undertaking an unexpected (yet, sadly, necessary) 
collective crash-course in following and interpreting national public health communications campaigns. 
All organisations, be they public or private sector, also had to quickly catch up; tailoring national 
guidance for their own “audiences” and “stakeholders” (another jargon alert!), be they colleagues, 
patients, clients, students or customers. There are lessons in this for us as individuals and for every 
organisation, including counselling providers; lessons that transcend the coronavirus pandemic.

We’ve been starkly reminded of the fact that the means by which information is shared really does 
matter; even if, as a consumer, we don’t always consciously make a mental note of the mode and 
medium. When communicating important public health messages, we have seen that the use of 
straightforward, easy-to-follow language and imagery is paramount. If you think about the last time 
you drove past a digital advertising hoarding; walked past an old-fashioned notice board on a wall; 
or scrolled absent-mindedly through social media, you’ll recognise that there are often only a few 
seconds in which to land an important message.

In some respects, one of the pandemic’s many impacts on society might have been to equip many 
of us with greater sophistication in how we access, assess and digest official guidance. But what’s 
also glaringly apparent is the familiar tendency of some of us to be tribal; even when it comes to 
fighting potentially lethal diseases (or, indeed, the climate emergency). It’s also often claimed that 
modern modes of communication are exacerbating this much-discussed social leaning towards 
taking “you’re either with us or against us” stances. Venture into social media feeds or online 
forum discussions and it won’t be long before you encounter radically different interpretations 
of how governments performed, in terms of protecting their populations, during the pandemic. 
Even the most balanced and scientifically robust online news reports were invariably hijacked in 
their comment sections by bots, anti-vaxxers, Covid deniers and zealots solely seeking to further 
particular, polarised political agendas.

What all of this demonstrates is the allure, increasing availability and disadvantages of what are 
sometimes known as “echo chambers”. It’s all-to-easy to allow your social media follower/friends 
lists to be filled with like-minded people who usually share your world-view. In fact, in certain 
wellbeing circles, we are sometimes encouraged – on the grounds of safeguarding our emotional 
state – to delete or unfollow the accounts and channels of people, groups and organisations whose 
messages make us “feel bad”. That’s not intended as a criticism of such advice, which can be and often 

Lachlan Mackinnon
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is a sensible prescription, depending on the specific circumstances. Like many of us, I often find 
myself blocking or unfollowing those whose perspectives – in my opinion – jar too excessively with 
my own interpretations or values. After all, our own social media accounts are a form of personal 

“social” space. To draw an analogy between the digital and physical worlds; we’d be unlikely to invite 
people expressing egregious views into our own homes, or linger in conversation with them in cafes 
or bars (even if physically distanced in line with Covid regulations). Nonetheless, it may be valuable 
to consciously try to maintain some balance by following more responsible proponents of alternative 
views; an example of which might be following all mainstream political parties’ social media accounts 
(though, speaking entirely personally, even this comes with a cast-iron guarantee of daily frustration 
and bemusement).

Further fragmentation can be found among users of different social media and communications 
channels. Data suggests some demographics, by and large, rarely touch certain platforms or 
technologies with a proverbial digital barge pole. The almost passé example of this trend is the 
ascent of Instagram and TikTok, and corresponding decline of Facebook and Twitter, in terms of 
popularity among younger communities. But even this comes with a note of caution, as digital tribal 
identifies aren’t settled: they can evolve, not least due to technology giants’ propensity to acquire and 
assimilate rival platforms; thereby maintaining their market dominance. And as younger populations 
age, we may see them migrate from one platform to another, as their tastes change.

Why does this matter, for every single one of us, in every walk of life, including counselling? 
It matters because it’s incumbent on organisations to actively reach out and connect with the 
communities they serve or represent. The stakes are high because we know that access to 
information, or more precisely a lack thereof, can effectively act as a barrier to equality. In the 
field of counselling, as with all sectors, it’s essential organisations continue to adapt to this new 
communications landscape. By sharing engaging information and thought leadership across a wide 
range of communications channels and platforms, counselling organisations will be better-placed to 
most effectively inform, attract, train and support counsellors. Just as crucially, they will also be 
providing an extremely important and valuable wider public service, by making counselling more 
accessible to everyone – including those who may not traditionally have considered the benefits.

In the past, organisations might have been able to rely largely on reaching a critical mass of people 
through traditional marketing and information campaigns, perhaps pushed out through a handful of 
mainstream television and radio channels, and national newspapers. This may have been augmented 
by sharing information through existing peer-to-peer networks, such as professional bodies’ members’ 
updates, journals and stakeholder organisations’ newsletters.

While those measures undoubtedly remain highly valuable and important ingredients in the marketing 
mix, they no longer represent the full recipe required. In today’s communications landscape, it’s no 
longer enough to simply broadcast information and effectively sit back and expect consumers to come 
to you. BBC iPlayer, Netflix, Amazon Prime and Spotify – to name but a few digital distractions –  
all present unprecedented choices over where we invest our time: it’s a highly competitive market out 
there for our attention.

While this fractured multimedia landscape presents clear challenges in reaching large, diverse and 
representative audiences, there can be benefits for those who embrace this increasingly competitive 
environment. Improvements might come in the form of enriching the quality, diversity and inclusivity 
of publications, recruitment campaigns, websites and social media activity; and possibly even lead to 
cultural enhancements within organisations.

A useful exercise might be to look at the audiences you want to, and should be, reaching and honestly 
audit how effectively you are engaging with them. In the spirit of accepting there is generally room 
for improvement, an option might be to tap into your individual or organisational professional 
networks, in order to canvass opinion. Colleagues with insight into other sectors might offer useful 
perspectives on how effective your activity and reach is – and, crucially, may be in a position to 
suggest concrete, actionable steps you can take to broaden the reach of your information campaigns.
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As the saying goes, “mighty oaks from little acorns grow”; and the process of starting to widen 
your traditional audience may come in the form of simply placing an article, or even a hyperlink to 
your website, in another organisation’s newsletter, or social media platforms. While this may not 
necessarily yield instant results, it starts to build brand awareness and shows you care; that you value 
this particular audience and community.

There’s no doubt the pandemic and other recent global events have brought out the worst in some 
– particularly online. However, for every individual or organisation attempting to capitalise on 
vulnerability and misery, there are contrasting examples showcasing sunnier sides of human nature. 
Communicating authentically, and with a clear sense of public service, equanimity and compassion, 
in this febrile media landscape can help ethical organisations cut through the dross and demonstrate 
how they are living their values. By observing and learning from skilled practitioners, and actively 
reaching out beyond traditional, existing networks, organisations can give themselves a far-greater 
chance of achieving their strategic objectives, in as inclusive a manner as possible.

In order to avoid continually talking to ourselves and passively hoping someone listens in, we can all 
benefit from venturing beyond our communications comfort zones and making the effort to strike 
up conversations with people on their own terms. In an era marked by fevered polarisation, the 
seemingly radical act of reaching across divides and forging new connections might present rare “win-
win” opportunities for us all.

Biography

Lachlan Mackinnon is a communications professional with extensive experience in senior higher 
education and government public relations roles, as well as in journalism with national Scottish 
and UK newspapers – including as a specialist correspondent. He joined the board of COSCA in 
September 2018.
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A Feast of Learning: 
the use of metaphor in the training room

Having presented many courses and several workshops over the last 14 years I have developed different 
and creative ways of delivering the learning. One of the most effective and engaging ways I have found 
is the use of metaphor. I want to talk about how this can be implemented, the effectiveness of it as 
a teaching tool, when it might be useful, along with some caveats and cautions around its use. I will 
be considering what research has to offer around the effectiveness of metaphor and will share my 
experiences and some of the ways in which I incorporate metaphor into my teaching.

Firstly, I would like to look at the definition of metaphor – what do we mean by this? Metaphor, 
according to the dictionary, is an imaginative way of describing something by referring to something 
else which is the same in a particular way. So, for example, the title of this piece refers to a “feast” in 
the hope that you, the reader, will feel full and nourished by the information you take in and digest 
from this article. There are different ways of expressing a metaphor: directly, e.g. the boy was like 
a boisterous puppy in his exuberance; or, indirectly, e.g. the torrent of information flooded me with 
learning. The former is easier to spot whereas the latter is subtler in its expression. 

The use of metaphor not only embellishes and makes language more interesting, it can also be helpful 
in describing a situation more accurately and fully by drawing on similarities with other objects 
or situations. Metaphors can succinctly convey a great deal of information. Take, for example, the 
phrase “she swims like a fish”. In five words we have a sense of the level of competence, safety, 
enjoyment and comfort this female has in water. If we look at my previous example of indirect 
metaphor: “the torrent of information flooded me”, we also have a sense of the overwhelm being 
experienced; not only the amount of information, but how it felt to be overfilled with it. 

Through the use of metaphor, unconscious feelings can be explored and expressed. Students (and 
clients) can be encouraged to connect with their imagination which can help with discovery of tools 
and blocks on the periphery of awareness. Freud (1900) describes “the royal road to the unconscious” 
and metaphors can be part of this journey of exploration.

Within the training room, metaphor can help students to personalise the learning. By using 
visualisations and check-in exercises, students come to learn about themselves and their own 
processes. They can learn of their own limits to acceptance and obstacles to empathy or congruence. 
They may become aware of how events in their lives impact them and how this might impact their 
studies as well as their work.

Learning theory can sometimes be experienced as dry and tedious. Including imaginative and 
creative techniques can make the learning more engaging and interactive, as well as bringing in the 
different senses (I will explain this more fully later) which can provide a wider sensory integration 
of the knowledge and feel more stimulating. In the current situation, where many of us have moved 
to teaching online, metaphor offers an opportunity to be creative in our teaching, in a way that 
translates as effectively to online delivery as it does in-person.

I am not proposing that metaphor be included at every opportunity and in every class. However, 
particularly in training counsellors and counselling skills students, I would advocate a healthy 
mix of this in the delivery. Some topics lend themselves well to the utilisation of imagination and 

Sue Black 
Coordinator for Counselling, University of Aberdeen
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metaphorical musings. One example would be when discussing psychoanalytic theory. Illustrating 
this with a visualisation and explaining how it can help bring the unconscious into consciousness is 
a clear experiencing of Freud’s theory of dream and fantasy analysis.

Margaret Harkness (1998) clearly recognised the benefit of presenting complex theoretical 
concepts, such as Rogers’ Nineteen Propositions, in the form of a metaphor: “Percy, the Propositions 
Prototype” is an accessible and engaging way of understanding the person-centred theory of 
personality. Another topic where playful metaphor can be useful is describing working with 
children and play therapy. Not only can it be helpful to use metaphor in the training, such as 
shaping modelling clay to represent a situation or feelings, but, when training play therapists, 
this can also model the topic in the sense of ways of working with children. Making use of 
art materials to depict an image to represent family members in the form of, for example, the 
rooms of a house, can open up awareness of family dynamics. Setting out the individual needs 
and requirements for supervision in the form of pizza toppings can help students think about the 
proportion of challenge, support and knowledge they want from their supervisor. In this way, 
specific topics can be brought to life and enhanced using metaphor.

As previously mentioned, metaphor can enable a deeper self-understanding and the development of 
self-awareness. When it comes to teaching about self-care, asking students to engage in an exercise 
where they imagine they have arrived on a desert island and need to create a shelter for themselves 
allows them to consider their needs. I invite them to consider what protection they might need and 
encourage them to explore and imagine how they feel and to build their shelter accordingly, having 
access to any materials they might need. (The shelter can either be drawn or built from materials to 
hand). For example, will the windows be barred, is there a fire to deter predators, or do they need a 
solid roof to protect themselves from storms?  This is a particularly useful check-in exercise prior to 
teaching emotive topics such as bereavement or suicide, to help students think about how much they 
need to take care of themselves.

Other check-in exercises I use involve inviting students to think of themselves as an animal/biscuit/ 
type of weather/colour/etc. and share with the group what that means for them. This can lead to a 
depth of insight as well as often much hilarity, which encourages bonding within the group, along 
with enjoyment and occasionally a much-needed release of tension. I sometimes maintain the theme 
in the check-out exercise, asking students if there is any change in the earlier chosen metaphor (e.g. 
has the dark orange colour become lighter or more yellow?).

So what does the research say about the use of metaphor in teaching? I mentioned above 
about the benefit of bringing in the different senses. It is well researched that learning is more 
effectively absorbed when it is taken in through several different senses. (Shams & Seitz, 2008) 
Metaphor engages different parts of the brain (linking the visual and linguistic processing of the 
left hemisphere with the creative and imaginative processes of the right hemisphere) and thus 
helping the embedding of learning. If I am asking students to think of a topic in terms of a sensory 
experience, such as a meal, or a tree, I am encouraging the stimulation of taste, touch, auditory 
and olfactory senses. People with eidetic memory use visual recall to help them access previously 
seen material. 

It has also been shown that using imagination can help memory, such as with using pictures to 
aid word recall, (Oliver, Bays & Zabrucky, 2016) By stimulating imagination whilst teaching, the 
theory can be more readily digested, stored, remembered and accessed. I certainly find it easier to 
remember Rogers’ Propositions by relating them to Percy. Further, research shows that enjoyment 
of experience leads to better learning, so anything that introduces fun is beneficial. (Willis, 2007) 

My experience of introducing metaphor into teaching has been that students have found it 
an enjoyable and interesting way to learn, and to explore and share previously unknown or 
unclear aspects of themselves. It has helped, at times, to allow a deeper sharing as there is a 
distance from self in talking about a metaphor that feels less personal, whilst still clearly linking 
to intrapersonal process. Used creatively, and sparingly, the learning can be conveyed in an 
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informal and enlivening way, bringing the theory to life for students. As I mentioned earlier, 
introducing spontaneity and humour through this imaginative technique can help group process 
and alleviate some difficult group dynamics, especially if the trainer is prepared to participate in 
a mutual way.

I have already shared some ways I incorporate metaphor into my teaching. However, I want to 
share another two examples at this point. I mentioned before the idea of Supervision Pizza. I 
also present this as Supervision Sofa and ask students to imagine they were buying a sofa. What 
type would they need – a solid supportive structure or a more versatile looser type? Is this sofa 
to last or are they intending replacing it regularly? Do they need instructions on how to use it? 
Are they looking for a particular style of sofa? What are they intending using this sofa for? Would 
a two-seater or a much larger corner sofa or suite suit them better (i.e. individual or group)? 
Then I invite students to think about this in terms of supervision and their specific requirements. 
How might they research supervision to find their perfect supervision sofa and what might this 
look like? In this way students can be supported and empowered to find supervision which is 
individually geared to themselves, their way or working, and their specific requirements thus 
ensuring its effectiveness in developing their practice.

Another exercise I created to help students think about the overall learning from a course is the idea 
of reviewing this in terms of a restaurant experience. (See box 1 below). In this way students are 
encouraged to reflect on their studies and perhaps identify areas and gaps in their learning requiring 
further research and development. It can also give useful feedback to training providers to allow for 
enhancement and improvement of the course.

From my own personal experience, I can say that I have found metaphor to be very useful as a tool 
to help me understand and absorb learning. I also make use of it in my own supervision and therapy 
helping me to ascertain and more fully understand my own motivations and behaviours. It has helped 
me consider my work-life balance, my blocks to change and future directions I wish to take. 

I find that some students, clients and supervisees appreciate the opportunity to explore aspects of 
self creatively and in a way that they find engaging and less threatening. As noted above it can help 

Box 1. Course Review

Pairs: (20 mins)

Imagine the course as a meal you have just eaten. 

	 •		How are you feeling? Full? Still hungry? Nourished? 

	 •		Did you enjoy it or do you wish you had chosen something else?

	 •		Which parts did you found hard to digest? Which did you find yourself wanting more of?

	 •		Was the course a banquet or a pauper’s picnic?

	 •		Were the dishes presented too quickly, or did you have time to absorb them fully?

	 •		Did your meal feel like you had a starter, main course, dessert? Did it fit together well?

	 •		What would your perfect meal consist of?

Small Groups: (20 mins)

Create a menu for the perfect course

OR

Write a restaurant review using the questions above reflecting on your experience of the course
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bring otherwise hidden aspects to light through exploration of whatever metaphor or analogy the 
person has shared. A caveat I feel it is relevant to state here is that I tend not to introduce metaphor 
to sessions but rather work with any that the client or supervisee has themselves brought or alluded 
to. In the training room it is different as I may well be the one to introduce metaphor as a technique 
to encourage student engagement and reflection on the topic. 

It is important to be aware of some caution when using metaphor. Firstly, not everyone finds them 
useful or helpful. Therefore, when training, be mindful of the needs of the group with whom you 
are working and, if this tool or technique falls on deaf ears, then use another way of presenting 
topics. Secondly, metaphor can provide a vivid experience which might be overwhelming if it takes 
a student into an experience which has been traumatic, or if it brings to awareness something which 
is very unsettling. I would recommend preparing students for what might emerge and encouraging 
them to look after themselves within the exercise, as well as allowing processing time, particularly 
after visualisations. Thirdly, it is important not to overwork a metaphor. Allowing students to take 
from each exercise only what is useful to them is more effective than drilling down into every minute 
aspect and detail of the metaphor. As with any meal, it is also better to have a variety of courses and 
flavours, so using metaphor as an occasional teaching tool is more interesting than presenting it at 
every class.

As a trainer I would advocate a sprinkling of metaphor in the delivery of counselling courses (and, 
perhaps, other courses too) as it leads to a more nourishing, pleasurable and memorable experience 
for all involved. It aids group cohesion, enjoyment of learning and expands students’ awareness of 
creativity – a key aspect of Rogers’ research and writing.

Finally, I would like to thank my supervisor, or maître d’, for encouraging me to prepare and present 
this feast of learning to you, and I hope that you found it sustaining and stimulating.

References

Freud, S. The Interpretation of Dreams. Vienna and Leipzig: Franz Deuticke; 1900.

Harkness, M. Percy the Propositions Prototype (or the Mini with Motivation) Person Centred 
Practice. 1998;6(2): 104-1091.

Oliver, M, Bays, R, Zabrucky, K. False memories and the DRM paradigm: effects of imagery, list and test type. 
The journal of general psychology. 2016;143(1): 33-48.

Shams, L, Seitz, A. Benefits of sensory learning. Trends in cognitive sciences. [Online] 2008; 
Xxx(X):. Available from: citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.552.7008&rep=re
p1&type=pdf [Accessed 10 September 2021].

Willis, J. The Neuroscience of Joyful Education. [Online]; 2007. Available from: psychologytoday.com/
files/attachments/4141/the-neuroscience-joyful-education-judy-willis-md.pdf [Accessed 10 
September 2021].

Biography

Sue Black, Coordinator for Counselling, currently coordinates and delivers the undergraduate 
counselling programme at the University of Aberdeen. She teaches with Persona Development and 
Training and has her own private counselling and supervision practice. 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.552.7008&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.552.7008&rep=rep1&type=pdf
http://www.psychologytoday.com/files/attachments/4141/the-neuroscience-joyful-education-judy-willis-md.pdf
http://www.psychologytoday.com/files/attachments/4141/the-neuroscience-joyful-education-judy-willis-md.pdf


13

Counselling in Scotland Spring/Summer 2022

A P
referred Relationship: a response to client preference

A Preferred Relationship: 
a response to client preference

Mike Moss

“It isn’t the technique, it isn’t the therapist, it isn’t the lack of training. It isn’t the new wonder drug, it isn’t the 
diagnosis. It is our clients own inborn capacities for selfhealing, and it’s the meeting – the relationship in which two 
or more sovereign or sacred “I’s” meet as “we” engage with significant questions of existence”. (O’Hara,1995; p30).[1]

I would like to offer a response to an article which appeared in the April 2021 edition of Therapy 
Today called Working with client preferences by Mick Cooper & John Norcross.[2] 

It appeared that Cooper & Norcross were advocating that the therapist is best placed to help the 
client understand what they might need from therapy at the beginning of the work, and if the 
client’s preferences are not within the scope of the therapist’s experience, the therapist should be 
able to signpost the client to a different modality. It seems the autonomy of the client and the skills 
of the therapist are being ignored. In my experience it is good practice to create the conditions for 
the client to explore their preference more deeply and in this process a level of mutuality is formed 
and the therapeutic relationship can begin. I am mainly talking about private therapy here, as I am 
aware choice may be more limited in employee assistance programmes and the public and voluntary 
sector. I imagine there may not always be the resources yet to offer clients the preferences described 
in Cooper & Norcross’s article. I believe that focusing on the client’s preferences – as if they were a 
customer in a shop – and offering a number of different ways they may prefer to engage, limits the 
clients experience towards discovering their own power, and also limits the scope and experience 
of both the client and therapist learning from each other and creating something unique. I have 
wondered about how best I might express my own view here in writing my response and will attempt 
to explore my feelings as clearly as I can. 

There was something that didn’t feel quite right for me throughout reading the article. It was hard to 
define at first. Not that the article wasn’t well written or the points well argued, or that I don’t have 
admiration for the work of its authors. I do genuinely think they make a lot of valuable points. There 
was, however, something in reading the article which felt like it was missing. Thinking about this 
now I realise what it might have been. 

My sense of the article was that it moved me to thinking about how I might respond as a client and 
also how I might respond as a therapist, perhaps mirroring my experience as if I were a client being 
asked about all my preferences, and if I was a therapist meeting a client for the first time. Yet I didn’t 
feel there was enough in the article for me to connect to how my feelings would be held by the way 
of the therapist being suggested. It felt very much like there would be too many demands to come 
up with ideas about what may or may not be preferable, instead of just meeting to see if we might be 
able to resolve some of the presenting issues and find our way together, as if on a journey discovering 
where our relationship might lead. 

I also want to acknowledge I find it somewhat difficult to identify my concerns without appearing to 
argue against client preferences, which I am not. I do believe my preferences as a client, and having 
a choice of the kind of therapy I want is of great value to my sense of autonomy and for my mental 

1 O’Hara, M. (1995) Why is this man laughing? AHP Perspective; vol 19 (pp3-31)
2 Cooper, M. & Norcross J. C. (2021) Working with client preferences Therapy Today 2021; vol 32 (3) (pp32-35)
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health. I certainly do not intend to take something valuable away from the client’s experience at 
the start of therapy, as it is so important the client feels heard. It may be the client hasn’t looked at 
different kinds of therapy before meeting their therapist. However, I am aware there is a great deal 
of information online about the different types of therapy and also may therapists advertise online, so 
the risk of getting it “wrong” I believe will be limited. 

Clients will want to be clear about the way the therapist works, and will also be aware of how the 
therapist makes them feel, and I want to be clear, by stating my own preferences here. I believe that, 
as a client, I may not entirely know what I need. However, I would need to know that the therapist 
would have to be able to communicate to me that they were listening to me, trying to understand 
me and that, to some extent, they cared about me. Also my concerns were taken seriously, and the 
therapist would be honest about how they might help me by agreeing to work with me to resolve 
some of what I was struggling with on my own. I know, as a therapist, if a client asks for something 
I genuinely feel unable to offer, I will explain my response as best as I can and trust the client can 
make up their mind from there. I may suggest another kind of therapy, which might be more suitable, 
but not every time. 

In my career I think I have only done this once, or maybe twice. Mostly I talk about their preferences 
in terms of trying to understand them as best I can by being curious and supportive and interested. I 
may not manage this very well at times, but I do try to show I am trying to understand them as much 
as I can and, interestingly, this might be what some clients respond best to. I may also offer some of 
my understanding about how the client appears to me, and in so doing, it is possible what they are 
coming to therapy for may become clearer to both of us. 

I firmly believe that it is in these first tentative steps, of not knowing and maybe getting it wrong 
sometimes, but trying to understand as best as I can, is where the therapeutic relationship begins. 
However, it appears to me that Cooper & Norcross are relying primarily on a client’s preferences 
at the start of therapy, in “preference” to how the client is, and what brings them to therapy. They 
identify three main types of client preference which they believe the therapist should attend to, which 
they claim will help to identify what the client needs, by considering the kind of treatment they prefer, 
the type of therapist they would prefer, and the types of activities they might prefer. My immediate 
response is that this might be too much of a demand on the client, who, if they haven’t already sought 
out a particular type of therapy, may feel somewhat confused and overwhelmed by choice. It has to 
be remembered that most clients seeking help are possibly feeling vulnerable and anxious, and may 
not have the energy to make a number of decisions early on in therapy about what they need, and may 
even seek reassurance from the therapist rather than being asked to consider a list of things as if they 
were choosing to buy something from a shop. 

Cooper & Norcross also consider an example of a client who is seeking “warmth and reassurance 
from their therapist” and where the therapist believes this might not be what is required. And they 
go on to suggest that perhaps helping this client to “learn to tolerate anxieties and tensions” would 
be more effective. It appears that, even in offering client preferences, the therapist in this instance 
can hold a view of what might be best for the client. Later it is argued there might be some clients’ 
requests which “will not prove helpful”. I have two responses to these assumptions. My first response 
is that I can understand the therapist having a different view from the client and this is always worthy 
of consideration. However, this is only the therapist’s view. It may be that, in exploring this view 
further with the client, it may contribute to a positive and open dialogue if done with sensitivity and 
care. My other response is towards the attitude of the therapist who appears to show little regard for 
the warmth and reassurance the client may be seeking, and this feels very cold and may discourage 
the client from entering into safe relationship with the therapist. 

It has been suggested in the BACP Good Practice across the Counselling Professions (2020) guidelines[3] that 
the technique and approach of the therapist may not be influential factors in themselves, as research 

3 Good Practice across the Counselling Professions 004 (2020) What works in counselling and psychotherapy relationships British Association for 
Counselling and Psychotherapy (pp7-8)
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has shown two of the most influential factors in effective therapy is the quality of the relationship and 
also the therapist’s skills to create that relationship. The good practice guidelines go on to state that it 
has also been proven that it is the relationship that heals and not necessarily the methods used. I believe 
this clearly shows if our work as therapists is about genuinely trying our best to help clients heal, then 
we should consider how we are at the beginning of every contact and consider what we need – to be 
able to offer our best in relationship – attending to the needs of the client who asks for help? 

I cannot know, at the start of my work with a client, what our relationship will be like, nor can the 
client, but as humans I believe we have a sense of what feels right for us. And if a new client feels 
there is something that may be useful for them, and experience themselves being heard and not 
judged, and believes the therapist is genuinely trying to understand them, then these may be the 
indicators which determine the client’s preference. And these may be the indicators which may go 
on to help develop an effective therapeutic outcome. I believe that where it is my intention to be 
my “best” to help, and where the client’s intention is to want to be helped, then this goal may be 
experienced by both the client and I as our therapeutic relationship grows. I also feel it is important 
to emphasise that in being human, both therapist and client ultimately share similar experiences of 
not always knowing what we need, and yet, whether it is in our thinking or motivation or mood. I 
believe we instinctively sense what feels right for us and know what seems to fit. The therapeutic 
relationship has always felt exploratory and collaborative to me. I always try to be in the spirit of 
being curious and patient, and spontaneous and creative, and wanting to help as best as I can, while 
trusting the client will find their own way towards change and growth and healing; and that our 
mutual relationship is important, even if I do get in the way sometimes. I also believe the client and 
therapist can know both consciously and/or unconsciously what is needed, even if it is to pause at 
times and trust the space of not knowing. 

And similarly to Carl Rogers (1902-1987) I believe it is in the experiencing of a nurturing climate, 
which the therapist endeavours to create, where the actualising tendency becomes evident. And one 
aspect of this tendency is for the capacity of the individual in a growth-promoting environment “to 
move toward self-understanding and self-direction”. And, importantly, this directional aspect of 
the person can be relied on, even when it is not fully known, and that we all have the necessary 
resources stored in ourselves to transform our experience.[4] Cooper & Norcross also consider how 
the therapist should assess client preferences, and suggest a first step is to ask “What is my scope 
of practice?”. I want to add here, publicly, that I don’t actually know the scope of my practice. I do 
know, for sure, I do not work with couples or families or groups or addictions, so I can easily turn 
down any such requests, and I am clear I only work with individuals. And yet, even in my work with 
individuals, I certainly don’t think my scope has been reached. My scope continues to grow, I think, 
and change with each contact with a client, colleagues, supervisees, listening to a podcast, reading an 
article, listening to a child, or going out for a walk on a sunny day. 

I also believe I have the capacity to continue my learning, the end of which I don’t think I will ever 
know. I am also aware that I work very closely with my supervisors to help me with this process of 
constantly becoming a therapist, and believe if I am to be genuinely open and available to my clients, 
I have to be genuinely open and available to the mystery of life. And by not always knowing what my 
preferences are, I may discover new preferences available to me as they emerge. And who knows if a 
client will ever want to work with someone like me, who doesn’t always know what is right for them, 
or himself, and who is still learning to be a therapist. 

And finally, I do agree with Cooper & Norcross that there is still much more to learn in how we can 
effectively help clients, and while research and practice appear to “attest to the success of preference 
work”, I also believe there are other ways to meet the client’s needs. 

Cooper & Norcross have asked some important questions in the article “Working with client 
preferences” and I have felt challenged at times. I still believe we should look again at the focus on 

4 Rogers, C. R. (1987) Rogers, Kohut & Erickson: A Personal Perspective on Some Similarities and Differences in Zeig, J. K. Ed. (1987) The Evolution of 
Psychotherapy Brunner/Mazel Inc. NY. (pp180-1)
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client preferences, in light of the factors which show that the therapeutic relationship is the main 
element towards healing. And as relationships come in all shapes and sizes, the best fit might be to 
genuinely and warmly ask a client on first meeting with them, “How can I help?”, noticing how I 
feel as a therapist to the client’s response to this question, and noticing how I feel as a client to the 
therapist’s response to my answer, may be the best indication of the way the relationship has begun.
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Writing it out: 
can therapeutic writing help wellbeing

An example as introduction

Carol entered the theapy room and sat down in the usual chair placing a handbag by her feet. She 
reached down and pulled out a clutch of paper, apparently torn from a shorthand notebook, all 
densely covered in handwriting. “You suggested I write down what happened, so I have. Please have 
them. Too much for you to read now but I think Wednesday 17th is important.” The entry on that 
date was one of many reporting the facts of an abusive marriage, but included four words, showing 
the feelings behind, “I started to cry”. It made her world real to me. 

Writing in practice

I imagine many of us have incorporated forms of writing into our practice, initiated by either the 
client or ourselves. It can be diary entries, factual accounts, poems, songs or short stories. Stream 
of consciousness exercises can be set for a given time span, written in the room or at home, kept 
confidential or shared with a therapist. Writing letters, not sent, is analogous to addressing an empty 
chair. There are endless permutations. Away from the therapy room, King (2001) suggests writing 
about life goals can help people feel happier and healthier. Writing about stressful work experiences 
can increase productivity while many of us have felt the therapeutic impact of blogging on our lives, 
Sweta (2016). All these writing methods help to alleviate the negative effects of stress and depression. 
They allow a physical release flowing from the mind, through the body onto the paper, opening up 
space for reflection.

Written or spoken?

It has long been established that the talking therapies have a positive effect on our mental state 
and well being. The spoken word has the disadvantage of being transitory (unless recorded) and 
requires minimal physical effort. While speech is instinctive, writing has to be learned, engaging 
many areas of the brain. The physical act involves messages travelling up and down the arm and 
fingers followed by intense coordination to create letters and words. Combining these physical 
acts of motor skills, thinking, language and working memory provide a workout for the brain 
King (2001). Expressing experiences into written language slows the process down, compared 
to speaking, as the brain has to organise and the fingers co-ordinate, to structure a text that is 
understandable to the writer. These activities require a greater investment in energy and time than 
talking. Older people are often recommended to engage in writing as a means to keep their minds 
sharp and improve their memory. 

Writing about emotional experiences

Pennebaker (1997) reveiwed research studies exploring the effect of talking or writing about 
emotional experiences. Most forms of psychotherapy reduce stress and promote physical and mental 
wellbeing by allowing the problem to be labelled and by discussing the causes and consequences. The 
mere disclosing of a problem may have tremendous therapeutic value. Typical writing experiments 
require the participants to write about assigned topics for three to five consecutive days for 15 or 
30 minutes a day either in a laboratory or at home. They are invited to write about their deepest 

Morag Chisholm
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emotions regarding an event affecting their lives. The result is the disclosure of a very wide range 
of traumatic experiences illustrating that people readily disclose deeply personal material. The 
participants judged the experience both valuable and meaningful. 

Although writing about emotional experiences was beneficial, when combined with cognitive 
exploration much greater effects were found on physical well being. There were improved immune 
function, significant reductions in distress and fewer medical visits. In addition, it was found that 
while physical exercise improved happiness and mental health, the benefits were more significant 
when writing was included. Greater health gains appeared to require translating the experiences into 
language as simply expressing emotions was not sufficient. This may have implications for mental 
health during the Covid pandemic, Pennebaker (2020).

The memoir – a longer writing out

Writing a memoir a very different proposition to expressive writing for a few minutes. Many 
autobiographies include accounts of someone’s life, where they lived, what they did and so on, 
but a memoir is much more. I do not think you can just write it out; it needs time, and the 
space between. It can be a lengthy operation as procrastination and demands of everyday life get 
in the way. Also, there is the reluctance to face uncomfortable truths. Time is needed between 
sections to work through emotional responses and prepare for the next bit. It can be similar to 
the long drawn out process of bereavement, the loss of something valued and being unsure how 
to comprehend and assimilate it. As Diana Raab (2020) says, “what is most transformative about 
the memoir-writing process is being able to reflect on our experiences”. It can be cathartic. Again, 
it is not just the reporting but the cognitive processes too. Raab (2020) suggests it fosters self-
discovery and personal growth while giving us the freedom to let go. Memoirs provide a space 
for us to process and release negative emotions. Being transformative, encouraging reflection, 
reflexivity and self-awareness sets memoir apart from other forms of writing. The deeper they go, 
the more transformative the experience can be. 

Appreciating the value of memoir writing is not new. John Buchan (1940) says in the introduction to 
his memoir, Memory Hold the Door, that an experience, especially one early in life is quickly overlaid 
by others but not lost. It can be kept in store to be recaptured and amplified by memory allowing us 
to interpret its meaning at leisure. A powerful memoir that I read recently is The Missing List by Clare 
Best (2018). In an interview with Ali Bacon (2018), Clare said the memories are less raw because 
they “have been distilled with the writing”. She acknowledged that courage is needed to publish any 
book but particularly so with a memoir like hers which explores familial sexual abuse. She makes the 
point that a published memoir is making highly personal material visible to all. 

Combining writing with therapy

Most writing is confidential and it is the act of writing itself, not the content, that is viewed as 
therapeutic. Bootzin (1997) asks, “Should discussion of the writing become part of the therapy, or is 
it important to maintain the privacy of the writing?” Which brings me to the subject of my fiction/
memoir, The HindSight Project. Let me give some background. I had gone through a difficult period 
of my life and wanted to understand what had happened. Several years later I started writing about 
it, and getting it out there on paper was certainly a release but I found a problem. The emotions I felt 
at the time were being brought back and having a stifling effect. It was if I needed to unconsciously 
process chunks of the memories before proceeding with the next bit. They needed to be brought into 
the conscious before understanding could be attempted. 

I am not as brave as Clare Best, but managed a compromise to create a collage of truth, 
imagination and all the spaces inbetween including anecdotal stories from others, (but not from 
clients). It had the hoped for cathartic effect but without complete exposure. In order to keep 
my personal and professional self apart, to some extent, I wrote under a pseudonyn, J. McKay. 
Again not as brave as Clare! The original plan was to recapture, through a series of narratives, 
how events had unfolded at the time with all the attendant feelings. Then, to look back after 
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several years, with hindsight, trying to make some sense of what had happened. To widen the 
the analytical potential, I invented the entirely fictional University of Galloway and the research 
project which gives the book its title The HindSight Project. The research concerned a new form 
of therapy called Narrative Memoir Therapy (NMT) which I created as a literary device. It 
allows three voices to be heard, the participant at the time of the events, in the present with 
hindsight and the therapist helping to interpret. I give below part of the letter sent to prospective 
participants, which outlines the project:

A period in the past that is impacting adversely on an individual’s current life is chosen. The participant 
produces a series of chronological narratives about this period as experienced at the time. All the writing is 
completed before therapy begins. 

The therapist reads the first narrative only, before having their first session with the individual. With hindsight, 
they explore together what has happened, looking for meanings that were not apparent previously and working 
to understand motivations for behaviour. The therapist uses theoretical knowledge while the participant uses 
personal information of themselves and the others involved. There is no looking forward to the next chapter as no 
prior information is allowed. The same procedure is repeated for subsequent chapters. 

Would Narrative Memoir Therapy work in practice?

In the final chapter of the novel, therapist and participant discuss the method. Their conclusions 
now follow. The project has ten narratives but that number would be impractical in real life. Five 
shorter ones could be manageable bearing in mind that this was part of the therapy.The method 
requires writing in a organised, chronological way which gives continuity to the exercise. There 
is a record on paper which can be reread,retold and relived giving a concentrated retelling This 
can lessen the emotional impact of an event, like a form of exposure reducing the effect. As all 
the narratives are written first it gives the opportunity to think back and become immersed in the 
perspective of the time without any influence from anything said during a session. Otherwise, a 
bias could be introduced before writing the next one. Conversely, it means that therapist going 
through the narratives one by one is not influenced by later events thus reducing the possibility of 
contamination. The overall approach allows greater focus on a particular episode, concentrating 
hindsight during the therapy sessions in an accumulative way. Manageable portions can be 
concentrated within a set time capsule for scrutiny and analysis . The method allows a gradual 
dissecting and dismantling, using the perspective of hindsight. It helped to remember that 
whatever had been done, it was valid at that moment. There is no point blaming in retrospect.

I found the combination of writing the fictionalsied memoir and the fictional therapy sessions had 
a profound effect. Not only was I reliving and using hindsight for interpretation but the character 
of the therapist was interpreting also. Authors talk about their characters taking off on a life of 
their own and I expereinced it here. She made me face truths, that otherwise, would probably 
have remained hidden, with some uncomfortable revelations. The method was born in fiction but I 
found it a powerful tool.

I have tried to put NMT in context alongside other forms of therapeutic writing and have summarised 
the possible benefits. I leave the question with you, could NMT be a useful addition in the therapy 
room or should it remain confined to the realms of fiction? 
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Bereavement Counsellor, Outlook Bereavement Support

If only he’d told her is the story of a young woman, Emma, who at the age of 32, loses her 
boyfriend, Mark, to cancer, but in order to come to terms with his death, she must first understand 
the relationship between them and their love for each other.  Beginning at the funeral, the story 
moves forwards in time as she works through her grief, and backwards in time as she untangles the 
relationship that they had with each other; a relationship overshadowed by terminal illness.

The story begins with Mark’s funeral, and the immediate 
aftermath of upset, loss and disbelief. This is also compounded by 
Emma’s doubt that Mark really loved her. She was not contacted 
by his family or invited to the funeral. The start of the story is 
characterised by an unwillingness to accept events, and feelings of 
loss and abandonment. 

Upset and emptiness are soon replaced by anger and hatred. For 
the pain and anguish that he’s caused in her life, Emma begins 
to further doubt Mark. Her friends tell her otherwise, but she 
can only focus on unhappy times. The story moves back to their 
last holiday together – a holiday dominated by the burden of an 
impending death, remembered now through the eyes of guilt and 
recrimination. 

As time marches on, the pain reduces, the hate reduces, replaced 
instead with incompleteness and a wish for Mark to return. She 
starts a new job, moves location and her life begins to progress, 
and as it does, she settles into a happy state of living with Mark 

still by her side. The story moves back to the happy times they had as their relationship grew, while 
treatment for the cancer still offered hope, and earlier still as their relationship begins. These were 
good times, despite the constant reminders of cancer, marked also by the openness and trust that the 
relationship lacks and results in their downfall towards the end. 

Gradually Emma realises, with the help of some reminders and realisations, that Mark possibly did 
love her; what she mistook for a lack of trust, was really a wish to protect her; what she mistook for 
unwillingness to commit, was really a wish to protect himself. Having satisfied herself that Mark 
did love her, Emma realises as well, that by refusing to let Mark truly leave, she is preventing herself 
from moving on. In the final chapters of the story, Emma decides to let go of Mark, and by focussing 
on her life and her future, she realises that life without him will be good again. 

The story takes place over eight years – three years before the death and five years from the funeral. 
It presents an almost text-book account of a grieving process, that can only have been written from 
real experience, to cover many difficult topics, including guilt, depression, fear, recrimination and 
poor communication. It is a difficult read in places, as indeed, is bereavement. As such, it is also not 
only potentially supportive as a story for those who are grieving, and the ending is both beautifully 
sad and uplifting, but the book may be informative too to students and trainees of bereavement, 
psychology and counselling who are currently trying to understand these issues. 
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Focussed purely on a single relationship If only he’d told her is also a very honest and beautiful 
depiction of how difficult it can be to love someone. As in all relationships, there are soul-stirring 
accounts of intimacy coupled with moments of pure hostility and cruelty. Ultimately the two people 
involved are simply too young, and the relationship between them is not well enough established to 
deal with the pressure that terminal illness can impose. The strapline on the back states “This is a 
story of the strength and tenderness in all of us, but the need for strength and tenderness too”.  

The book has a website at: ifonlyhedtoldher.com and is available for purchase from Waterstones, WHSmiths, limited 
independent bookshops and Amazon, for a retail price of £9.99.

If only he'd told her by Katherine Markland

Published by: 2QT Limited Publishing, Settle, UK

Printed ISBN: 978-1-914083-19-8.

Also available as an eBook ISBN: 978-1-914083-20-4

http://www.ifonlyhedtoldher.com
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New Registrants on the COSCA Register of 
Counsellors and Psychotherapists and New Members

COSCA’S REGISTER of COUNSELLORS 
and PSYCHOTHERAPISTS 

COSCA ACCREDITED COUNSELLOR/PSYCHOTHERAPIST 
MEMBER
JENNIE MILLER

ACCREDITED (BACP) COUNSELLOR/PSYCHOTHERAPIST 
MEMBERS
JOHN MARK FRANCIS MAGUIRE

LESLEY WATT

MARTIN JAMES JOHNSTONE 

ACCREDITED (OTHER UK PROFESSIONAL BODY) 
COUNSELLOR/PSYCHOTHERAPIST MEMBER
ROBERT FULTON  

PRACTITIONER MEMBERS
MOIRA TARBET POLLOCK

JOYCE LING

AMANDA JANE BETTISON

JACQUELINE KAREN ANDREA SERRA UNDURRAGA

HILARY MCNALLY

REBECCA MORAG STEWART  

COUNSELLOR MEMBERS
EILIDH M. MACDONALD-HARTE

ERIN MCCONNACHIE

DARLENE ANN MARRS

ANDREW MARK WILSON

DEBORAH MALCOLM MARKU

CATHERINE SCOTT

CYNTHIA GENTLE

MICHELLE BUICK

FREDERIKKE BLOM HAURE-PETERSEN

DEBRA ANN PRITCHARD

FAYE RACHEL CARROLL

ANDREW ALEXANDER MARR

CHRISTINE MARY LAFFERTY

JULIE MARY FERGUSON POSE

BEVERLEY HOWARD

SHEENAGH MACLULLICH

MAIJA HELENA SARKKAMA

SIAN KNEAFSEY

LORRAINE DILLETT

COLIN CAMPBELL

PETER GRAF VON KALCKREUTH

EIMY RENZETTI

AVRIL SPINK

SUSAN INNES

DEBBIE-JO MARSH

LIZ HIGHET

SOPHIE FORSTER

BENEDICTA SANIO ALA-OBORIE

ELAINE PAWSON

JACQUELINE MCNEE

EDEN ELYSE MILNE

WAI TUNG (PERRY) CHAN

SENGA VANCE

NEW MEMBERS OF COSCA 

FULL ORGANISATIONAL MEMBERS
R-EVOLUTION FOR GOOD

TALK NOW

ENLIGHTENED PSYCHOLOGY & COUNSELLING SERVICE

SHETLAND COLLEGE UHI

ASSOCIATE MEMBERS
SANDRA MACKENZIE DUFFY

COUNSELLING SKILLS MEMBERS
SOTIRIA KARAGIANNI

ELLIE MULHERN

BARBARA HENDERSON

SAJA MICHAEL 

STUDENT MEMBERS
LAURA WATTS-WEBSTER

KERIMEH OKAN

KATHLEEN MUIRHEAD

SUSAN JANE BELL

CAROLINE MARGARET TRAN

GEMMA ROSS

PIERS SHAUN SIMON

ANNE EDWARDS
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STUDENT MEMBERS  
KIM ALICE BROWN

KIRSTY MACFARLANE

DAWN LOUISE GRAHAM

ASHLEY WILSON

OONAGH GAFF

LAURA KERMATH

CHRISTINE MACLEOD

ANNALIE MACKENZIE

LINDSEY YOUNG

IRINA ANTONEKO

WENDY KINLOCH

JANINE LAMONT

MANDY BOYCE

PAMELA MUIR

SHEILA BROWN

DAVID HENDERSON

SARAH CATHERINE HEANEY

CATHERINE VIS-CHRISTIE

JULIAN CHARLES KING

DAWN MCFARLANE

KENEUOE TSAPI

JASMEET GABRIE

LAURIE FALCONER

KIRSTY WALKER

JULIE ELIZABETH

FINDLAY BLACKWOOD

RUTH JONES

JILL ATKINSON

MICHELLE BRADLEY

KELLY BUICK

DANIELLA RUSSO

PHILIPPA LYONS

PENNY MCELHINNEY

DONNA PALMER

NICOLE THOMSON MACKINTOSH

CAROLINE FINDLAY

ARLENE STRUTHERS-LAKE

JOANNE ELIZABETH PHIMISTER

SCOTT MACLACHLAN

CAROLYNNE MCINTOSH

ALISON THOMSON

SHEENA MILLER

POLLY URQUHART

LOUISE MARY ANNE WILSON

RHONA HELEN WOOD

ALICE BONNIE CAULFIELD

VEE ROBERTS

JULIE CHRISTIE-MARR

STACEY-JO ROBERTSON

JILL CLARK

KARIN ELIZABETH KISSER USHER

GREG BARTLET

HOLLIE SNEDDON

IAN ANGUS-FELTON

NORAH ADEYEMO

JOANNA CATHERINE ROBINSON

ELLIE MORRIS

EMMA BAINES-DINNING

FIONA ROLLO

MARK KELLY

PAMELA CHINYELU CHIGBO

EUGENIE YOUNG

SUSAN REID

DIPESH HANSRAJ GOSAR

MICHELLE KEANE WOOD

LUCY ELIZABETH PECKETT

LINDA ROCHE

YVONNE STEWART

SANDRA CUNNIFFE

KAREN SMYTH GAFFNEY

SAMANTHA MCEWAN

CLAIRE WRIGHT

KATRINA TAIT

MELISSA ANNE MACLEOD

LESLEY DOYLE

SCOTT WILLIAM MCKELLAR

JADE KERRY CAMPBELL

MARIANNA SEPE

RUTH FIONA CHALK

REBECCA GRAHAM

FIONA DAVIE

CAROLINE BUCHANAN

SAMANTHA HAWKINS

MICHELLE GOLDIE

ELAINE MIDDLETON

SUZANNE CULM

ANNE LOW



Details of all events are on the COSCA website:  
www.cosca.org.uk

Please contact Ashleigh Greechan, COSCA Administrator, 
for further details on any of the events below: 

ashleigh@cosca.org.uk       
Telephone: 01786 475 140

COSCA Ethics Event 2022
Thursday 24th February 2022, 10:00am-12 noon - Zoom 

Theme: What the future holds for counselling post COVID-19

COSCA Annual Trainers Event 2022 

Tuesday 29th March 2022, 9:30am-12:30pm - Zoom

Theme: "Creating engaging and inclusive learning spaces"

Contact us

16 Melville Terrace
Stirling

FK8 2NE

T 01786 475140
F 01786 446207

E info@cosca.org.uk
W www.cosca.org.uk

Charity Registered in Scotland No. SC 018887
Charitable Company Limited by Guarantee

Registered in Scotland No. 142360
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VISION
A listening, caring society that 

values people’s well being.

PURPOSE
As Scotland’s professional body 

for counselling and psychotherapy, 
COSCA seeks to advance all forms 
of counselling and psychotherapy 

and use of counselling skills by 
promoting best practice and 

through the delivery of a range. 
of sustainable services.

Forthcoming Events

http://www.cosca.org.uk
http://www.graphicwheel.com

